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“It is a world in which comfort with ideas and 
abstractions is the passport to a good job, in which 

creativity and innovation are the key to the good life, 
in which high levels of education—a very different 
kind of education than most of us have had—are 

going to be the only security there is.” 

New Commission on the Skills of the American Workforce, Tough Choices or 
Tough Times (2006) 
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Assessing Characteristics of Successful Learners  
Why does it Matter? 

•  High stakes assessments alone do not generate evidence of the skill sets 
that the business and education communities believe will ensure success in 
the 21st century. 

•  Kids today need to be proficient in more than just core knowledge.  
Teachers are already teaching beyond just the core subjects.  We need to 
have a more consistent way for schools to measure what is being taught 
and what students are learning. 

•  District 39 has already made a strong commitment to teaching 
Characteristics of Successful Learners ("CSL"), through the CONNECTED 
Strategic plan.  The district's progress reports for K-4 all include a section 
on assessing CSL.  All schools in the district have thriving character 
education programs and/or Social Emotional Learning ("SEL") programs.  
To continue developing and promoting CSL in our district now requires a 
more accurate system of measurement so teachers, parents, and 
administrators can better chart and understand student progress in these 
equally important areas. 
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CONNECTED Background 

•  Since 2009, the work of the CRC has focused on Learning in 
the 21st Century.   

•  The 2010 CRC report resulted in the CONNECTED 
framework, which was adopted by the Board of Education as 
the basis for strategic planning for 2010-2015.   

•  The 2010-2011 committee selected one of the themes of 
CONNECTED, social responsibility, to study for their report. 
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CRC 2011-2012 Topic Selection 

Based on much discussion at the June 6, 2011 and August 29, 
2011 meetings, the CRC narrowed down its focus to the 
following three topics: 
 

1. Globalization 
2. How do we measure the impact and value of 21st Century 

Learning? 
3. Learning environments: teaching and learning styles 

 
By a majority vote via confidential ballot, the committee chose 
the topic on measuring 21st Century Learning skills. 
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The CONNECTED Strategic Plan 

This year the CRC 
investigated the ways 
the district measures 

the success and  
value of the  

Characteristics of  
Successful 
Learners.  

This information will 
help with continued 

implementation of the 
“CONNECTED” plan 

for District 39. 
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CONNECTED 
Characteristics of Successful Learners (CSL) 

(per D39 K-4 Progress Reports) 
 
 Transfers Knowledge to New Situations 

Thinks Flexibly 
Is a Self-directed Learner 

Thinks Reflectively 
Listens Actively 

Demonstrates Perseverance 
Strives for Personal Best 
Takes Responsible Risks 

Acts Responsibly 
Responds Effectively 

Maintains Focus 
Thinks Inter-dependently 

Self-advocates 
 Examples of D39 K-4 Progress Reports can be found in the Appendix. 

9



First Step: Literature Review 

We began by conducting a literary review.   
We divided into reading groups and read the following texts: 
1.  "enGauge 21st Century Skills:  Literacy in the Digital Age" by 

Cheryl Lemke, Ed Coughlin, Dr. Vandana Thadani, and 
Crystal Martin. 

2. Catching Up or Leading the Way, by Yong Zhao 
3. The Asia Society's "Going Global:  Preparing Our Students 

for an interconnected World" 
4. Assessment Strategies for Self-directed Learning by Arthur 

L. Costa, Ed. D. and Bena Kallick, Ph.D. 
5. Mindset by Carol Dwek 
6. Now You See It by Cathy N. Davidson 
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CRC Sub-committees 2011-2012 

Our literature review resulted in the creation of four sub-
committees, charged with the following tasks: 
 
•  Researching current assessment practices in District 39 
•  Researching best practices in the assessment of the 

Characteristics of Successful Learners (CSL) 
•  Identifying best assessment practice in educational settings 
•  Studying partnerships between schools, parents and 

communities 
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Given the integration of CONNECTED into the D39 curriculum, 
we know that D39 staff is already using multiple assessment 
tools (such as progress reports, reflections, rubrics, 
conferences) to evaluate CSL. Teachers are then using the 
assessment data gathered to not only mark progress, but to 
also guide instruction.  

The Current Assessment Practices in District 39 subcommittee 
used two different research methods to gather more information 
about how District 39 is currently teaching and assessing CSL.  

State of the District 
Current Assessment Practices 
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The two methods used to determine our findings were: 

1.  In-person qualitative interviews 

o  Compiled a questionnaire for educators asking about experiences 
teaching and assessing CSL  

o  Interview sample of 21 included representative staff from D39 

2.  Online survey to further evaluate qualitative findings 

o  Developed survey to test thematic findings from qualitative interviews in 
a larger population 

o  Distributed to more than 300 educators and 73% responded 

The teacher questionnaire can be found in the Appendix. 

State of the District 
Current Assessment Practices 
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According to the interviews and survey conducted by 
the subcommittee, it was clear that educators are aware 
of CSL and value them.  Although CONNECTED is a 
relatively new initiative, many educators are already 
teaching and assessing CSL in their classrooms.   

"We think that these characteristics are valuable and would 
like to teach them..."  (Highcrest Teacher) 

“These characteristics are a natural part of our 
activities...and  these characteristics are infused in the 
lessons and assessments.”  (WJHS Teacher) 

Key Finding #1 
 Taken from Educator Interviews and Online Survey 
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Teachers reported several opportunities for potential 
improvement in teaching and assessing CSL. 

a. A lack of consistent vocabulary was frequently reported and 
seen as an obstacle 

b. Lack of established guidelines and structure 

c. The challenge of time 

Key Finding #2 
 Taken from Educator Interviews and Online Survey 
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A lack of consistent vocabulary was frequently reported and 
seen as an obstacle. 

“The biggest obstacle right now is...having a common vocabulary to 
use in teaching, assessing, and discussing.  Each school has 
created their own lists, processes and vocabulary.” (Highcrest 
Administrator) 

“There is confusion between 'Habits of Mind' and "Characteristics of 
Successful Learners.  One of the biggest hurdles is the 
inconsistency between what we are asked to teach (Habits of 
Mind), and what we need to base the reports on, Characteristics of 
Successful Learners.”  (4th Grade Teacher) 

Key Finding #2a 
 Taken from Educator Interviews and Online Survey 
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Question: To what extent do you feel consistent language is used to discuss 
CSL in the DISTRICT? 

Key Finding #2a 
 Taken from Educator Interviews and Online Survey 

Survey Results Did Not Conclude Consistent Use of CSL Language in D39 
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Key Finding #2b 
 Taken from Educator Interviews and Online Survey 

Other than the elementary report cards, there is no district-
wide initiative to systematically assess Characteristics of 
Successful Learners.  Schools vary in their approaches for 
teaching and evaluating characteristics of successful 
learners.  Teachers report teaching CSL at greater rates 
than assessing CSL. 

"We do not have clear benchmarks for assessing these characteristics and 
some teachers may go to the 'middle' in their assessments - 'sometimes' is a 
vast area of unknown." (Elementary Administrator) 

"This is a very individual process. Each teacher learns by trial and error in 
finding the things that his/her students respond to and what yields the learning 
that is desired." (4th Grade Teacher) 

19



Question:  To what extent do you teach CSL in your classroom?  To what 
extent do you assess CSL in your students? 

Key Finding #2b 
 Taken from Educator Interviews and Online Survey 
Respondents Report Teaching CSL to a Greater Extent than Assessing CSL 
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The educators interviewed indicate that it is a significant 
time investment to document information for CSL 
assessment. 

"We have so much academic content to teach and assess, 
along with our district assessments, that there is very little 
"space" or time to dedicate to the characteristics."   
(Highcrest Teacher) 

Key Finding #2c 
 Taken from Educator Interviews and Online Survey 
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CSL assessments are being communicated with variable 
frequency to parents and other educators.  Some educators 
indicate that there are more opportunities to communicate with 
parents about CSL than there is with their colleagues. 

"There is no standardized process for communicating learner 
qualities from teacher to teacher." (Elementary Administrator) 

"Teachers have lots of personal conversations with others...this 
often happens at lunch time or otherwise informally, during, before 
or after the school day. Formal meetings between teachers tend to 
be more focused on academic issues - not so much on these 
characteristics - but at times they are discussed if there is an issue 
or problem." (1st Grade Teacher) 

Key Finding #3 
 Taken from Educator Interviews and Online Survey 

Teacher-to-Teacher CSL Assessment Communication Could Be Improved 
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Question: To what extent are assessments of CSL communicated to students' 
parents?  To other teachers? 

Key Finding #3 
 Taken from Educator Interviews and Online Survey 
CSL Progress is More Likely to Be Communicated to Parents than Teachers 
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Question: To what extent do students in your class have the opportunity to 
assess their own success regarding CSL? 
 

Key Finding #4 
 Taken from Educator Interviews and Online Survey 
Teachers Reported a Lack of Regular Opportunities for CSL Self Assessment 
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Question: To what extent do you feel that you would benefit from guidelines 
and/or a workshop to support teaching and assessing of CSL?  

Key Finding #5 
 Taken from Educator Interviews and Online Survey 

Respondents Feel They Would Benefit from CSL Guidelines and/or Workshops 
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•  The Current Research subcommittee collected and analyzed 
print and internet research which supported the need for CSL 
instruction and assessment.  

•  There is a growing body of research which highlights the conflict 
between traditional instruction and high stakes testing with 21st 
Century Learning objectives and assessments.  

•  There is growing consensus that our education system should 
pursue measurement of student outcomes that are: 

o  Performance-based (applied learning) 

o  Authentic (embedded in curriculum with real life applications) 

o  Based on age-appropriate models of cognition and learning 

o  Understood and supported by all stakeholders 

Source: Partnership for 21st Century Learning, 2009 

The Research 
21st Century Learning and Assessments 
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The CONNECTED Strategic Plan 

After researching best practices 
of assessing 21st century skills, 
the subcommittee analyzed the 

research and looked at the 
importance of assessments at all 
three levels of a school district. 

21st Century learning and 
assessment must be transparent 
from the top down through the 

district, classroom, and 
student level. 

 

  District 

        Classroom 

          Student 

21st Century 
Learning  

and Assessment 
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District Level Assessments 
Alignment of 21st Century Learning and assessments throughout a school district begins at 
the top. We were able to find several programs which can assist a school district in implementing 
21st Century skills into the curriculum and annual district goals.  

The MILE Guide Self Assessment Tool  

•  A visual mapping and self-assessment tool for school districts 

•  Used by districts to plot their starting point on the continuum of 21st century skills integration  

•  Guides districts in charting a course for more effective integration of 21st century skills into their systems of learning 

•  Shows progress over time towards 21st Century classroom integration goals  

•   Provides a blueprint for school districts to infuse their curriculum with 21st Century Skills while continuing to develop 
core academic subject knowledge. (MILE Guide) 

Partners in Learning School Research Report (PILSR) 

•  Conducts online surveys with school leaders and educators 

•  Measures innovative teaching practices based on educators' reports of their own teaching practice 

•  Surveys can be repeated each year to measure progress 
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Classroom Integration Assessments 
The research also provides several assessment tools for classroom 
educators. These tools help guide teachers to integrate 21st Century 
Skills into their classroom through goal setting, lesson planning, and 
teacher self-reflection. 

MILE Guide: The MILE guide may help districts identify training needs for 
teachers. Self-assessment checklists along with implementation rubrics can 
serve as an assessment tool that teachers can use to collaborate, set goals, 
and reflect on their practice. 

HEAT Rubric: The H.E.A.T. rubric may be used as a self-assessment checklist 
for teachers or used as a classroom walkthrough protocol for mentors, 
coaches, and administrators. It measures H.E.A.T. integration in the classroom. 

•  Higher Order Thinking 

•  Engaged Learning 

•  Authentic Connections 

•  Technology Use 
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Student Assessment 

There is a significant body of research dedicated to providing tools 
for student assessment.  

The challenge presented to the subcommittee was to find 
assessments that were aligned with 21st Century learning and 
CSL.  

Student assessments not only needed to be aligned with the 
curriculum of District 39 but also appropriate for our student 
population.  
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Student Assessment Continued 
The Partnership for 21st Century Learning recommends building formative 
(ongoing) and summative (evaluative) assessments that measure:  

•  Critical thinking 
•  Problem-solving 
•  Communication skills 
•  Information and Communication Technology (ICT) literacy 
•  Information literacy 
•  Media literacy 

The research, such as Costa and Kallick's Assessment Strategies for Self-Directed 
Learning (Experts in Assessment Series), supports the integration of authentic 
student assessments that are embedded into the curriculum. Some examples of 
such assessments include:  

•  Rubrics 
•  Student Self-assessment 
•  Student portfolios 
•  Project-based assessments  

32



Student Assessment Continued 
The research provided testing alternatives to the traditional standardized tests.  

While many of these alternative formal assessments (such as the College Work and 
Readiness Assessment, CWRA) are most often administered in junior high school 
through high school, there are some testing programs that have been developed for 
elementary through middle school.  

One such program is the Key Stage (1,2,3) ICT Literacy Assessment. 

•  Key Stage 1 is for primary grades, Key Stage 2 is for grades 3-5 and Key Stage 3 is for grades 6-12. 

•  The test assesses students’ ICT (Information and Communication Technology) skills, as well as their ability to 
use those skills to solve a set of complex problems involving research, communication, information 
management and presentation. 

•  The test is set in a virtual world and students carry out tasks using a controlled set of resources like pictures, 
data, “canned websites” without internet access. 

•  Test results provide both summative information - in the form of a national score for each student - and 
detailed feedback about student performance that could be used formatively to inform future teaching and 
learning. 
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Current Research: Badges 

Other fields are also struggling with how best to measure achievement in 
the 21st Century. One concept applicable across several fields, especially 
education, is badges. Digital badges are an incentive system which marks 
progress and achievement of specified accomplishments. 

One way to mark achievement by students, teachers, administrators, and 
schools is to create a digital badge system. Badges would be awarded based 
upon the criterion established and would be a way to recognize and thus 
incentivize achievement. 'Badging' is a flexible way to mark such progress as it 
could be applied to a variety of accomplishments by an member or structure of 
the educational setting. Furthermore, the badges become a vehicle to 
communicate such accomplishments to other educators, parents, and the 
broader community. (See article on "Badges" in Appendix) 

"Learning happens everywhere and at every age. Traditional measures of achievement like high school 
diplomas, GEDs and college degrees, do not adequately convey the full range of knowledge and skills 
that students and workers master. Badges are a simple, visible representation of accomplishment that can 
be earned through a variety of formal and informal learning environments. They can present a more 
nuanced picture of what an individual knows and can do. These competencies can then be demonstrated 
and marketed to employers, academic institutions and peer communities." (The MacArthur Foundation) 
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Current Research Findings 
•  There is a wealth of research which provides the argument for and 

examples of authentic assessment in an educational setting. However, such 
research needs to be viewed as to how it relates to the needs of District 39 
and the CONNECTED strategic plan.  

 

•  The CRC's Research has shown that all aspects of an educational setting 
should be subject to rigorous and consistent assessment. Frequent and 
varied assessments must be part of the entire school culture. Schools noted 
for their success in teaching CSL take a holistic integrated approach. 

 

•  Students, teachers, administrators, and parents are all stakeholders, as well 
as active participants in the assessment of  the school's progress in 
teaching, learning, and measuring CSL. 

 

•  Districts with comprehensive CSL programming include a triangulated 
approach  to assessment that requires aligning district, classroom, and 
student tools. 
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“ When educators are serious about helping students 
develop the habits of mind, they find ways to make 
those habits integral to both assessment and 
feedback.  Keep in mind the distinction between 
those two aspects of evaluation.  Assessment 
without feedback merely serves as judgement.  
Feedback is the part of assessment that enables us 
to make sense of judgement and improve our work.  
Educators must consciously create school cultures 
that require both feedback and assessment.”    

Assessing and Reporting on the Habits of Mind, Costa and Kallick p. 29 

Best Practice Research 
Assessment of CSL 
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Best Practice Indicators 

•  The Best Practice: Educational Setting subcommittee set out 
to find a framework upon which our school and other schools 
could be evaluated regarding a character education model.  

•  The Rutgers study, Character Education Needs 
Assessment, by The Center for Social and Character 
Development, was selected because it outlines the many 
indicators which demonstrate the successful integration of 
character education within a school's curriculum, community, 
instruction, and culture. 

•  These indicators provide a lens upon which one could 
evaluate if a school was indeed a best practice model for the 
assessment and feedback of CSL. 
 
Character Education Needs Assessment can be found in the Appendix. 
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•  Curriculum:  Character education is infused into the curriculum. 
•  Classroom evaluation and assessment:   Formal tools are used to measure student work and 

teacher implementation of character education. 
•  Instruction:  Character education and social/emotional skills are integrated into the instructional 

program. 
•  Culture:  There is leadership support for character education and SEL (Social and Emotional 

Learning) as a key feature in creating a productive learning environment. 
•  Additional programs and services:  Character education and SEL program skills are integrated 

in the district’s student support services and after school programs. 
•  Student, family and community support:  The district/school regularly involves students, 

parents, and the community in character education policies, programs and activities. 
•  Professional development:  The district provides sufficient professional development 

opportunities to assure the adoption of evidence-based character education practices and 
programs with fidelity to the program design and structure, and continuous improvement of 
program implementation. 

•  Leadership:  The district/school leadership provides the organizational policy, direction and 
support necessary to implement and maintain character education programs and activities. 

•  Organizational Structure and Resources:  The district and school work to establish 
organizational policies and supports that foster long-term commitment and on-going improvement 
of character education. 

•  Comprehensive and effective planning:  Core ethical values are identified and accepted by 
school and community. 
Full document can be found in the Appendix. 

Character Education Needs Assessment 
 Indicators for Improving Schools 

The Center for Social & Character Development at Rutgers 
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Best Practices 
Existing Educational Models 

Using the lens of the Rutgers Study, "Character Education 
Needs Assessment Indicators for Improving Schools,"  the Best 
Practices Group set out to find schools that: 
 
•  Explicitly embraced, embedded and communicated a CSL 

value system throughout the entire school community 
•  Published a curriculum and corresponding assessments 

based on the  merging of the traditional “three ‘R’s’ 
curriculum” with a CSL-type curriculum. The Partnership for 
21st Century Learning defines this as “the merging of the 
three ‘R’s’ with the four C’s, critical thinking and problem 
solving, communication, collaboration , creativity and 
innovation." 

•  Recognized the value and need for both feedback and 
assessment of CSL 
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Best Practices 
Existing Education Models 

The schools and programs researched varied in their 
representation of the Rutgers indicators. While we were unable to 
find a single best practice example that successfully represented 
all indicators and is aligned with the District 39 CONNECTED 
strategic plan, we did find several schools exemplifying different 
facets of a potential CSL assessment model. Some of the schools 
and programs studied were: 

•  KIPP, NY, NY (Grade 5-8) 
•  Winnetka Public Schools,  Winnetka, IL (K-8) 
•  Kenosha Unified School District, Kenosha,WI 

 
Examples of documents from the programs can be found in the Appendix. 

. 
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Best Practices Example #1 
KIPP (Knowledge is Power Program) 

KIPP Charter Schools excel at:   
 
•  Communicating their character education program throughout their 

school and the wider community. KIPP schools successfully identify and 
publish information highlighting the KIPP value system in a wide variety of 
sources, such as KIPP websites, educational journals,school contracts, and 
report cards. 

•  Communicating to parents, teachers and students clear expectations, 
values, and progress. The "character" words are embeded in the curriculum as 
part of dual-purpose instruction, where there is explicit talk about character 
strengths within every lesson. Furthermore, these words would also be 
consistently utilized in all assessment documents and the KIPP Character 
Report Card. 

•  Using consistent language as a tool to reinforce school philosophy. KIPP 
uses a consistent set of "character' words that can be found throughout all areas 
of a student's experience, such as posters on walls and student t-shirts.  
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Best Practices Example #1 
KIPP (Knowledge is Power) continued 

Kipp also excels at: 

•  Student-led assessments and conferencing. Students are 
included in parent-teacher conferences at certain milestone 
grades. 

•  This is an example of a driving concept of Bena and Kallick's  
Assessment for Self-Directed Learning. Assessments should be 
student-driven whenever possible and student self-reflections 
are critical to the learning process.  

•  Other examples of student-led assessments are portfolios, 
conferences/reflections, checklists, and self-reflection 
worksheets.  
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Best Practices Example #2 
Winnetka Public Schools 

The Winnetka Public Schools excel at:  

•  Parent/Teacher/Student Reflection Opportunities. Winnetka uses a 
combination of guided reflections to inform student learning.  For example, in 
fourth grade, reflection forms include:  “Fall Parent Reflection”, a student intake 
reflection form, a mid-year progress student reflection form and a year end 
“Portfolio Reflection” packet. This is in addition to teacher progress reports and 
report cards which are entirely narrative.   

•  Assessment and measurement of student progress. Winnetka uses a 
portfolio program to assess student communication skills, curiosity, and maturity. 
The portfolios are reflected upon by students on a bi-annual basis. The portfolios 
are stored in the building and added to each school year. Students leave the 
building after fifth grade with a multi-year portfolio.  
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Best Practices Example #3 
Kenosha Unified School District 

 

Kenosha excels at:  
  
•  Parent Communication and Education. Kenosha publishes a one page 

brochure for each grade outlining the types of learning and values expected from 
all students. The sections include the District Mission Statement, Core Values & 
Character Education, Parents as Partners, and all curriculum areas.  

•  Consistent Language. Kenosha uses consistent character education language 
from the top down. This includes board of education policy, school mission 
statements, and school newsletters.  

•  Continuum of Reflection. Kenosha uses a continuum of reflection for student 
self-reflection which is not tied to numeric values but rather measured with 
qualitative scales that more accurately measure a work in progress. Such self-
reflection tools are applicable to the measurement of CSL.  
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Best Practices Findings 

There are many school districts and programs which have elements of best practice 
assessment models that align with both the Rutgers Indicators and District 39 
CONNECTED Strategic Plan. 

These schools illustrate several strategies that could be of great benefit to District 39 
Instruction and Assessment of CSL. 

Applicable strategies include:  

•  Increased opportunities for quality student, teacher, and parent reflection. 

•  Student-led conferencing and assessments. 

•  A consistent language which unifies and connects all members of the school community to CSL. 

•  The ability to track student progress from year to year, beyond summative grade-level assessments.  

•  Greater efforts to educate the community and parents of the importance of our CONNECTED 
themes and how we are measuring student progress.  

•  A curriculum that is aligned with the teaching and assessment of CSL. 
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 Recommendation #1 
Strategies to Improve  

Teacher/Parent/Community Communication 
•  Consistent language for communicating the characteristics 

of successful learners should be implemented throughout 
District 39. This language should be kid friendly and 
consistently used among students, teachers, administrators, 
and parents. Such consistent language could include, but 
should not be limited to, student intake forms, parent/teacher 
correspondence, conference surveys, school/teacher 
webpages, and the CONNECTED website 

•  Greater efforts need to be made to have parents and the 
community recognize and value student achievement of 
CSL. Assessment: A 21st Century Skills Implementation 
Guide, Partnership for 21st Century Skills 
 
Examples of revised D39 forms can be found in the Appendix. 
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Recommendation #1 Continued 
Strategies to Improve  

Teacher/Parent/Community Communication 

•  Parents as well as the community-at-large have come to 
look at standardized test scores as a barometer of student 
and therefore school success. Greater efforts should be 
made to highlight and educate the community on classroom 
efforts to incorporate CSL in the curriculum and classroom 
assessments. 

•  Opportunities to educate parents and the community on 
such efforts should be maximized during traditional evening 
programming such as Curriculum Nights, Open Houses, and 
teacher conferences.  Opportunities to educate parents and 
the community on the value of CSL could also include FAN 
speakers, school newsletters, and through the PTA/PTOs. 
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Recommendation #2 
 Strategies for Teachers and Administrators 

•  The staff would welcome more consistent guidelines on the 
teaching and assessing of CSL and greater district-wide 
training is encouraged to make the teaching and assessing 
of CSL more consistent and meaningful. This could be 
accomplished through professional development/institute 
days, mentoring/coaching programs, and Academy 39. 

•  There should be structured opportunities for teachers to 
share how they teach and assess CSL across grade levels 
and between schools. The newly established Professional 
Growth Networks (PGNs) would be one such appropriate 
forum in which to accomplish these goals and should 
emphasize both the teaching and assessing of CSL. 
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Recommendation #2 Continued 
Strategies for Teachers and Administrators 

•  Where inconsistencies exist, Habits of Mind language should 
be replaced or aligned with CSL language in all District 39 
S.I.P.’s, curriculum plans, etc. in an effort to streamline, 
strengthen, and clarify CONNECTED goals and 
assessments. 

•  Future district curriculum reviews should be integrated with 
CSL language and goals in order to create richer 
environments for assessments. 
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Recommendation #3 
Strategies for Assessing Students 

•  CSL assessments should be differentiated, meaningful, 
authentic, formative, on-going, and align with the curriculum. 

•  Students must be an equal partner in assessing their 
development and progress with CSL.  Self-reflection 
opportunities must be embedded as part of instruction and 
assessment. 

•  Parent-Teacher Conferences are an ideal opportunity to 
strengthen the discussion of student progress of CSL goals. 
Exploration of student-led or student-involved conferences is 
recommended where parents, teachers, and students are 
partners in assessing student progress. 
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Recommendation #3 Continued 
Strategies for Assessing Students 

•  Inclusion of CSL goals and language into District 39 
incentive programs such as, S.A.S., Student of the Month, 
First Class Central, Romona Rocks, etc. should be 
considered. 

•  The District should study further potential assessment 
strategies which could better track and communicate student 
progress through CSL goals, such as greater development 
of rubrics, portfolios, online role-play simulations, and 
projects. 
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Recommendation #4 
Use of Assessments 

•  Tools for benchmarking individual student progress with CSL 
from grade-to-grade should be used.  

•  Milestones projects should be incorporated throughout the 
district as a summative assessment of how students are 
moving towards specified CSL. For example, projects at exit 
grades (4th, 6th, and 8th) or a digital portfolio that followed 
each student from grade-to -grade could be used to track 
student progress with CSL. 

•  Several programs already in use in the district, such as 
Outdoor Education, SLUDGE, Bridge Building Expo, etc., 
should be realigned as potential CSL projects. 
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Recommendations #4 Continued 
Use of Assessments 

•  Progress Reports, while already reflecting CSL standards, 
could benefit from greater explanation of CSL for parents.  
Progress Reports should continue to use the comments 
section as an opportunity to provide more specific input on 
student CSL development. 

•  The ability of teachers to archive progress reports and 
specified projects/portfolios should be explored as a way for 
parents, teachers, and students to better evaluate CSL 
progress from year to year. 
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Resources 
•  Alberta. Alberta Education. The Heart of the Matter: Character and Citizenship Education in Alberta Schools 

•  Anderson, James, (April, 2012).  Recognizing Excellence.  Mindful by Design (online).  info@mindfulbydesign.com  

•  Assessment: A 21st Century Skills Implementation Guide, Partnership for 21st Century Skills 

•  p21.org/storage/documents/p21-stateimp_assessment.pdf 

•  Bailey, Jane M. and Guskey, Thomas R.  Implementing Student-Led Conferences.  Thousand Oaks, CA:  Corwin Press, August, 2000.  

•  [PPT] Ends Assessment and Reporting - Calgary Board of Education 

•  schools.cbe.ab.ca/b205/EndsAssessmentReportingOverview.pps 

•  Catalina Foothills School District 21st Century Learning http://www.cfsd16.org/public/_century/centMain.aspx  

•  Center for Social and Character Development at Rutgers.  Character Education Needs Assessment: Indicators and Standards for Improving 
Schools.  http://www.rucharacter.org/ 

•  Costa, Arthur L. and Kallick, Bena.  Assessing and Reporting on Habits of Mind.  Alexandria, VA:  Association for Supervision & Curriculum 
Development, August 2000 

•  Costa, Arthur L. and Kallick, Bena.  Assessment Strategies for Self-Directed Learning (Experts in Assessment Series).  Thousand Oaks, CA:  
Corwin Press.  200 

•  Costa, Arthur L. and Kallick, Bena.  Discovering and Exploring Habits of Mind.  Alexandria, VA:  Association for Supervision & Curriculum 
Development, February 2000 

•  Davidson, Cathy.  Now You See It:  How the Brain Science of Attention Will Transform the Way We Live, Work and Learn.  Viking Adult.  2011. 

•  Dede, C.  Comparing Frameworks for “21st Century Skills” 

•  Harvard Graduate School of Education.  July, 2009 
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Resources Continued 
•  Dweck, Carol. MINDSET.  New York, NY:  Random House.  2006. 

•  Gerwertz, C.  “Assessing ‘21st-Century Skills’ Won’t Be Easy, Paper Says.”  Education Week,  November 2008 pg. 8 Vol. 28 No. 12 

•  kippnyc.org/ 

•  Manitoba Public Schools.  Literacy with ICT Across the Curriculum, A Developmental Continuum.  http://www.edu.gov.mb.ca/k12/tech/lict/
let_me_try/assess.html  

•  The Microsoft Partners in Learning, school research to measure and develop 21st Century teaching and learning in your school.  

•  http://www.pilsr.com/  

•  MILE Guide  Partnership for 21st Century Skills.  2009 http://p21.org/storage/documents/MILE_Guide_091101.pdf  

•  Moersch, C. “Turning Up the H.E.A.T. on Student Learning.  Assessing 21st Century Skills in Classrooms Today.”  Educational Technology/ May-
June 2011 

•  Ravitch, Diane.  Death and Life of the American School System.  Philadelphia, PA:  Basic Books.  2010. 

•  Silva, Elena.  “Measuring Skills for 21st Century Learning”.  Phi Delta Kappan (online).  Pages 630-634.  May, 2009. 

•  Teaching and Assessing 21st Century Skills: Preparing Students to Succeed in Postsecondary Education, the Workplace, and the Global 
Community.   

•  Symposium Session.  April 13 elc.fhda.edu/project_documents/21stC_Skillls_AERA_09.pdf 

•  Turley, E. and Gallagher, W.  On the Uses of Rubrics: Reframing the Great Rubric Debate.  March 2008 

•  Zhao, Yong.  Catching Up or Leading the Way:  American Education in the Age of Globalization.  Alexandria, VA:  Association for Supervision & 
Curriculum Development, 2009. 

•  What if the Secret to Success is Failure?” by Paul Tough published September 14, 2011 in The New York Times Magazine) 
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Interviews with D39 Educators 
 
February 2012 Interviews 
 
 
•  Patty Ballard (first grade teacher at Harper Elementary School), interviewed by Una Fleming 
•  Becky Bartsch (fourth grade teacher at Central Elementary School), interviewed by Susan Petito 
•  Melanie Biggs (fifth grade teacher at Highcrest Middle School), interviewed by Anne King 
•  Beth Cummo (technology teacher at Wilmette Junior High School), interviewed by Alison Gavin 
•  Katie Dix (third grade teacher at Harper Elementary School), interviewed by Una Fleming 
•  Teresa Dobson (fifth grade teacher at Highcrest Middle School), interviewed by Susan Petito 
•  Heather Glowacki (principal at Romona Elementary School), interviewed by Susan Petito 
•  Tina Honore (music teacher at Romona Elementary School), interviewed by Susan Petito 
•  Jessie Louie (fourth grade teacher at Harper Elementary School), interviewed by Kirsten Engel 
•  Jodi Macauley (seventh grade teacher at Wilmette Junior High School), interviewed by Alison 

Gavin 
•  Traci Meziere (administrator at Highcrest Middle School), interviewed by Susan Petito 
•  Julie Mirabelli (third grade teacher at Central Elementary School), interviewed by Anne King 
•  Sharon Murray (first grade teacher at Harper Elementary School), interviewed by Kirsten Engel 
•  Laura Nerenberg (third grade teacher at Harper Elementary School), interviewed by Una Fleming  
•  Kathleen Peth (physical ed. teacher at Central Elementary School), interviewed by Anne King 
•  Chris Porter (art teacher at McKenzie Elementary School), interviewed by Kristen Sawdey 
•  Elizabeth Ryan (eighth grade teacher at Wilmette Junior High School), interviewed by Alison Gavin 
•  Donna Tripicchio (physical ed. teacher at Harper Elementary School), interviewed by Kirsten Engel 
•  Barbara Ungar (library media teacher at Central Elementary School), interviewed by Anne King 
•  Jennifer Weil (second grade teacher at McKenzie Elementary School), interviewed by Kristen 

Sawdey 
•  Denise Welter (principal at McKenzie Elementary School), interviewed by Kristen Sawdey 
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Appendix 
•  D39 progress reports 

•  Current Practice Sub-committee teacher interview questionaire 

•  Character Education Needs Assessment:  Indicators and Standards for Improving Schools, from The Center 
for Social and Character Development at Rutgers 

•  "Digital Badges Show Promise, Potential to Supercharge 21st Century Learning"  March 1, 2012/PNR 
Newswire-US Newswire/ 

•  Examples of documents from Kenosha Public Schools 

•  Best Practice Research Sub-committee school comparison chart 

•  Parent Reflection,Student Self-Reflection, and 4th gradeStudent Portfolio Reflection from Winnetka Public 
Schools 

•  Character Report Card from KIPP 

•  "Planning Matrix for Collecting Evidence" from Costa & Kallick's Assessing and Reporting on Habits of Mind 

•  Examples of revised D39 forms from CRC communication sub-committee 



Student Name: 

Grade: 1st Grade

Days Absent: 

School Name: 

Teacher: 

Days Tardy: 0

Report Card - 09-10 Year

The purpose of the District 39 Reporting System is to provide a
communication framework among students, parents/guardians,
teachers, and administrators that fosters each student's lifelong
academic growth and character development.



Term 2:  

3- Consistently 2-Sometimes 1- Seldom

Process Descriptors

Comments

W - Working Toward
Standards

E - Experiencing
Difficulty

M - Meets Standards

Product Descriptors

N/A - Not Assessed

Reading

Transfers knowledge to new situations

Thinks flexibly

Is a self-directed learner

Thinks reflectively

Listens actively

Demonstrates perseverance

Strives for personal best

Takes responsible risks

Acts responsibly

Responds effectively

Maintains focus

Thinks interdependently

Self-advocates

Uses decoding skills

Reads fluently

Broadens reading vocabulary

Applies comprehension strategies

Responds thoughtfully to text

Term 1 Term 2

Term 1 Term 2 Term 1:  

Term 2:  

Term 1:  

Writing
Communicates Ideas in Writing

Term 1 Term 2

Mathematics
Computes accurately

Applies mathematical concepts

Uses problem solving strategies

Communicates mathematical thinking

Term 1 Term 2

Uses prewriting strategies
Edits for punctuation, grammar,

and spelling
Revises content into successive drafts

W
or

k 
Sk

ill
s

T
hi

nk
in

g 
Sk

ill
s

In
te

r-
pe

rs
on

al
Sk

ill
s

NAME:
Teacher:  - Grade: 1

Characteristics of Successful Learners

January 4, 2010

Term 1:  

Term 2:  

Term 1:  

Term 2:  

 School Report Card

N/A N/A



Listens actively

Term 1 Term 2

Responds effectively

Demonstrates instrumental 
skills

 Name- Grade: 1

Spanish
Participates appropriately

Communicates using Spanish

Identifies and comprehends
vocabulary

Term 1 Term 2

Science
Uses Science vocabulary

Understands key Science concepts

Draws meaningful conclusions in Science

Engages in inquiry using scientific 
processes

Term 1 Term 2 Term 1:  

Social Studies
Uses Social Studies vocabulary

Uses and interprets maps

Understands key Social Studies concepts

Draws meaningful conclusions in Social Studies

Term 1 Term 2

Term 2:  

Process

Product

Art
Acts responsibly

Thinks interdependently

Demonstrates knowledge
of skills

Term 1 Term 2

Process

Product

Applies art concepts

Meets project criteria

McAllister, Katelynn

Demonstrates singing skills

Demonstrates rhythmic skills

Process

Product

Maintains focus

Term 1 Term 2

Acts responsibly

Demonstrates skill development

Demonstrates perseverance

Thinks interdependently

Process

Product

Music Honoré, T

Physical Education

Term 2:  

Term 2:  

Term 2:  

Term 2:  

Term 2:  

January 4, 2010

Term 1:  

Term 1:  

Term 1:  

Term 1:  

Term 1:  Schaaf, William

Bennett, Tiffany

flemminc
cover

flemminc
cover

flemminc
cover

flemminc
cover



Student Name: 

Grade: 5th Grade

Days Absent: 

School Name: Highcrest Middle School

Teacher: 

Days Tardy: 

Report Card - 11-12 Year

The purpose of the District 39 Report Card is for teachers to
communicate academic achievement, social development, and work
habits to parents and students.

3 - Consistently 2 - Sometimes 1 - Seldom
Process Descriptors

Product Descriptors

Demonstrates
understanding of skills
and concepts at the
90% level or greater.

Demonstrates
understanding of
skills and concepts
at the 80 - 89% level.

Demonstrates
understanding of
skills and concepts at
the 70 - 79% level.

Demonstrates
understanding of
skills and concepts at
the 60 - 69% level.

Demonstrates
understanding of skills
and concepts at a level
of 59% or below.

A B C D U - Unacceptable



Preparedness
Participation
Achievement

Work CompletionProcess:

Product:

Preparedness
Participation
Achievement

Work CompletionProcess:

Product:

Reading -  S2S1

Language Arts -  S2S1

Student
Teacher: 

Date
Highcrest Middle School Report Card

Semester 2 (Quarters 3 and 4):  

Preparedness
Participation
Achievement

Work CompletionProcess:

Product:

Math -    S2S1

Semester 1 (Quarters 1 and 2):  

Semester 2 (Quarters 3 and 4):  

Semester 1 (Quarters 1 and 2):  

Semester 2 (Quarters 3 and 4):  

Semester 1 (Quarters 1 and 2):  



Preparedness
Participation
Achievement

Work CompletionProcess:

Product:

Preparedness
Participation
Achievement

Work CompletionProcess:

Product:

Science -  S2S1

Social Studies -  S2S1

Student                 

Preparedness
Sportsmanship
Achievement

Works to AbilityProcess:

Product:

World Language -       -      

Physical Education -  S2S1

Semester 1 (Quarters 1 and 2):  

Semester 2 (Quarters 3 and 4):  

Semester 1 (Quarters 1 and 2):  

Semester 2 (Quarters 3 and 4):  

Semester 1 (Quarters 1 and 2):  

Semester 2 (Quarters 3 and 4):  

Semester 1 (Quarters 1 and 2):  

Semester 2 (Quarters 3 and 4):  

S2S1

Participation

Achievement

Work CompletionProcess:

Product:

Preparedness



Student

Related Arts - Term (Quarter) 1 -      -     Q1

Preparedness
Participation

Achievement

CooperationProcess:

Product:

Related Arts - Term (Quarter) 2 -      -     Q2

Preparedness
Participation
Achievement

CooperationProcess:

Product:

Related Arts - Term (Quarter) 3 -      -     Q3

Preparedness
Participation
Achievement

CooperationProcess:

Product:

Related Arts - Term (Quarter) 4 -      -     Q4

Preparedness
Participation
Achievement

CooperationProcess:

Product:



Student Name: Suzy, Sample

Grade: 7th Grade

Days Absent: 0.0

School Name: WJHS

Teacher:  

Days Tardy: 0

Report Card - 08-09 Year

The purpose of the District 39 Reporting System is to provide a
communication framework among students, parents/guardians,
teachers, and administrators that fosters each student's lifelong
academic growth and character development.



3- Consistently 2-Sometimes 1- Seldom

Process Descriptors

Product Descriptors

Reading - 4

Participation

Responsibility

Achievement

Homework 
Completion

Process:

Product:

32

Demonstrates under-
standing of skills and 
concepts at the 90%
level or greater.

Demonstrates under-
standing of skills
and concepts at the
80 - 89% level.

Demonstrates under-
standing of skills and
concepts at the 
70 - 79% level.

Demonstrates under-
standing of skills and
concepts at the
60 - 69% level.

Understaning of skills
and concepts is below
the 60% level.

A B C D U - Unacceptable

1
Grading Term

Writing - 4

Participation

Responsibility

Achievement

Homework 
Completion

Process:

Product:

321
Grading Term

Mathematics - 4

Preparedness

On-Task

Achievement

Homework 
Completion

Process:

Product:

321
Grading Term

Science - 4

Preparedness

Effort

Achievement

Homework 
Completion

Process:

Product:

321
Grading Term

Q1:  
Q2:  
Q3:  
Q4:  

Q1:  
Q2:  
Q3:  
Q4:  

Q1:  
Q2:  
Q3:  
Q4:  

Q1:  
Q2:  
Q3:  
Q4:  

Sample, Suzy
Grade: 7

November 25, 2008
 WJHS School Report Card

Social Studies - 4

Participation

Achievement

Homework 
Completion

Process:

Product:

321
Grading Term

Q1:  
Q2:  
Q3:  
Q4:  

Physical Education - 4

Behavior

Achievement

PreparednessProcess:

Product:

321
Grading Term

Q1:  
Q2:  
Q3:  
Q4:  



Sample, Suzy November 25, 2008

Health - 4

Behavior

Achievement

PreparednessProcess:

Product:

321
Grading Term

World Language - .... - .... 4

Participation

Achievement

Homework 
Completion

Process:

Product:

321
Grading Term

Q1:  
Q2:  
Q3:  
Q4:  

Q1:  
Q2:  
Q3:  
Q4:  

Homework 
Completion

R1 Visual/Performing Arts -               -

Participation

Preparation

R1

Cooperation

Achievment:

Process:

Product:

R2 Visual/Performing Arts -               -

Participation

Preparation

R2

Cooperation

Achievment:

Process:

Product:

R3 Visual/Performing Arts -               -

Participation

Preparation

R3

Cooperation

Achievment:

Process:

Product:

R4 Visual/Performing Arts -               -

Participation

Preparation

R4

Cooperation

Achievment:

Process:

Product:

R5 Visual/Performing Arts -               -

Participation

Preparation

R5

Cooperation

Achievment:

Process:

Product:

R6 Visual/Performing Arts -               -

Participation

Preparation

R6

Cooperation

Achievment:

Process:

Product:



CRC	  Committee	  #1:	  Current	  Practice	  	  
	  
1.	  	  Our	  goal	  is	  to	  find	  out	  how	  you	  currently	  assess	  the	  characteristics	  of	  successful	  learners.	  
	  
	   The	  characteristics	  are	  	  

1.	  	  Creativity	  
2.	  	  Flexibility	  
3.	  	  Risk-‐Taking	  
4.	  	  Empathy	  
5.	  	  Persistence	  
6.	  	  Problem-‐Solving	  
7.	  	  Self-‐Awareness	  
8.	  	  Life-‐Long	  Enthusiasm	  for	  Learning	  

	  
	  
	  
2.	  	  Tell	  me	  about	  your	  experiences	  with	  teaching	  and	  assessing	  these	  characteristics.	  
	  
	  

Formal	  
	  
Informal	  
	  

	   Concrete	  Examples	  
	  
	   Barriers/Challenges	  
	  
	  
3.	  	  How	  do	  you	  communicate	  your	  assessment	  to	  parents?	  
	  
	  
	  
4.	  	  How	  do	  you	  communicate	  your	  assessment	  to	  future	  teachers?	  
	  































Digital Badges Show Promise, Potential to 
Supercharge 21st Century Learning 
 
SAN FRANCISCO, March 1, 2012 /PRNewswire-USNewswire/ -- The Badges for 
Lifelong Learning Competition winners were announced Thursday, March 1, at 
the Digital Media and Learning Conference. The Competition links designers, 
entrepreneurs, technologists and educators with leading business and industry 
organizations to build digital badge systems and explore the ways badges can be 
used to help people learn, demonstrate skills and knowledge, and unlock job, 
educational and civic opportunities. The Competition is held in collaboration with 
Mozilla and is part of the 4th Digital Media and Learning Competition supported 
by the John D. and Catherine T. MacArthur Foundation and administered by 
HASTAC. 
Learning happens everywhere and at every age. Traditional measures of 
achievement, like high school diplomas, GEDs and college degrees, do not 
adequately convey the full range of knowledge and skills that students and 
workers master. Badges are a simple, visible representation of accomplishment 
that can be earned through a variety of formal and informal learning 
environments. They can present a more nuanced picture of what an individual 
knows and can do. These competencies can then be demonstrated and 
marketed to employers, academic institutions and peer communities. 
The winners—awarded grants ranging from $25,000 to $175,000—demonstrate 
the wide range of approaches to, and uses for, digital badges and badge 
systems. They illustrate the potential of new technologies to improve academic 
achievement, economic opportunity and civic engagement. Thirty winners 
(http://dmlcompetition.net/Competition/4/winners.php) were selected from a 
highly competitive pool of 91 finalists, including: 
  The Disney-Pixar Wilderness Explorers Badge System engages youth 

in nature-based explorations, offering them a way to learn about and 
become advocates for wildlife and wild places. 

  The Manufacturing Institute's National Manufacturing Badge 
System will recognize the wide range of skills, competencies and 
achievements that students and workers need to be competitive in today's 
Advanced Manufacturing workplace. 

  NASA's Robotics and Science, Technology, Engineering and Math 
(STEM) System will engage learners in exploring new STEM topics and 
will create a unique collection of digital badges for learners of all ages. 



  The Young Adult Library Services Association's Badge Program will 
help librarians develop the skills and knowledge they need in order to 
meet the needs of 21st century teens. 

"The number, quality and vision of competition applicants demonstrate the 
potential of badges to help us reimagine learning," said Julia Stasch, vice 
president of U.S. Programs at the MacArthur Foundation. "Organizations from 
across an array of industries see great value in developing a system that 
recognizes skills and competencies achieved over a lifetime. Badges are simple, 
easy and, if done well, can change the way people share information about 
themselves, businesses make hiring decisions and organizations support the 
acquisition of skills important to their mission or to the larger society." 
To accelerate and support the creation of a badge ecosystem, Mozilla is currently 
developing an open source platform that will offer a "digital badge backpack" for 
learners to collect and display their badge credentials from youth through 
adulthood. The platform, called the Open Badge Infrastructure, was inaugurated 
in September 2011 to coincide with the Competition's launch. 
"We believe digital badges have the power to unlock the full educational potential 
of the Web," said Mark Surman, executive director of Mozilla. "Our goal is to 
provide a free and open infrastructure that today's award winners—and any 
organization or learning community in the world—can use to easily issue and 
share badges across the Web. This will empower learners to take charge of 
their online identity and reputation, gathering badges from any site on the Internet 
and combining them into a single story about what they know and what they have 
achieved."  
In conjunction with the Badges for Lifelong Learning Competition, Badges for 
Vets—sponsored jointly by the Department of Veterans Affairs and the 
Departments of Education, Energy and Labor—awards were granted to three 
badge systems that aim to help veterans translate their military skills into civilian 
jobs or to receive advance credit in higher education. "We strive to support the 
men and women who served in uniform as they make their transitions to good 
jobs and advanced education," said Secretary of Veterans Affairs Eric K. 
Shinseki, "Our Badges for Vets program will offer veterans a handy tool to 
demonstrate their experience to employers and educators." 
Applicants were also invited to propose badging systems not only for learning 
content, but also for teacher learning and feedback. The four winners of the 
Teacher and Project Mastery Competitions, supported by the Bill & Melinda 
Gates Foundation, were granted awards of varying amounts to develop their 
proposed badging system. "We are thrilled to include teacher badge winners in 
this competition," said Carina Wong, deputy director of education, Bill & Melinda 



Gates Foundation. "Teachers, as much as students, need to be recognized for 
their achievements. Badging provides a potentially innovative and motivating way 
to acknowledge teachers' contributions to creating lifelong learners in schools."  
"Digital badges have the potential to supercharge 21st century learning," said 
Dr. David Theo Goldberg, director of theUniversity of California Humanities 
Research Institute and co-founder of HASTAC. "While we don't yet know 
everything there is to know about how a digital badge ecosystem will work in the 
real world, we know that digital technologies are changing the way we learn, play, 
socialize and participate in civic life. The badge systems in this year's 
Competition offer a promising platform to explore how we, as a society, can 
harness the power of digital media to advance learning in the U.S. and around 
the world." 
This announcement concludes the final stage in the three-stage Competition. The 
badge systems awarded were judged on their overall technical and pedagogical 
quality, the effectiveness of the badges' assessment process, the system's 
aesthetic and design quality and the likelihood of acceptance and adoption by 
learners, institutions, employers and the general public. Winners will have one 
year to complete their work. Throughout the year, awardees and other applicants 
will receive ongoing support and training and will work together to form a robust 
community that will focus on developing and testing a thriving badge ecosystem. 
The MacArthur Foundation supports creative people and effective institutions 
committed to building a more just, verdant and peaceful world. In addition to 
selecting the MacArthur Fellows, the foundation works to defend human rights, 
advance global conservation and security, make cities better places and 
understand how technology is affecting children and society. The Digital Media 
and Learning Competition is part of MacArthur's $85 million digital media and 
learning initiative, which aims to determine how digital media are changing the 
way young people learn, play, socialize and participate in civic life. More 
information is at http://www.macfound.org/learning. 
Mozilla is a global, nonprofit organization dedicated to making the Web better. 
We emphasize principle over profit, and believe that the Web is a shared public 
resource to be cared for, not a commodity to be sold. We work with a worldwide 
community to create open source products like Mozilla Firefox, and to innovate 
for the benefit of the individual and the betterment of the Web. The result is great 
products built by passionate people and better choices for everyone. 
HASTAC (the Humanities, Arts, Science, and Technology Advanced 
Collaboratory) is an international network of educators and digital visionaries 
committed to the creative development and critical understanding of new 
technologies in life, learning, and society. HASTAC is committed to innovative 
design, participatory learning, and critical thinking.  www.hastac.org 
SOURCE The MacArthur Foundation	  



Best Practice: School Comparisons

 
KIPP Calgary Kenosha Chiaravalle Winnetka

Assessment Formats 24 indicators, rubrics, 
checklists

triangulation of student 
work, teacher 
observation and student 
assessment; no rubrics 
used

40 developmental 
assets, rubrics, 
continuums

not investigated
varies by 
classroom and 
school

Formal Reporting from 
school to family

summative; student-
involved conferences

descriptive and 
descriptive-summative

summative, continuums, 
rubrics, narrative pieces

portfolios; student-
involved 
conferences

all narrative

Creating Assessment-Rich 
Environment

dual-purpose lesson 
plans including 
character strengths

blended lesson plans 
with explicit character 
education goals

lesson plans are 
formatted for the 
character components 
on report card

not investigated
varies by 
classroom and 
school

CSL Integration 
Transparent  Top to Bottom very transparent very transparent transparent with a few 

holes transparent some transparent, 
some opaque

Examples of assessment tools, report cards, lesson plans, newsletters, etc. are 
also  included in the Appendix

Once a school/district was identified as a best practice model, its specific 
assessment and reporting methods were researched.



Best Practices in Educational Settings

 
Kenosha Unified School District in Wisconsin

 
 
 

Many best practice indicators from the Rutgers Study were evident on the 
Kenosha website and through interview.    Six examples follow.

 
1.  Board of Education Policy  

2. Success Brochures by Grade including curriculum and parent/student roles
3.  Published assessment tools measuring progress and growth as oppossed 

to mastery**
4. School Newsletters 

5.  School Mission Statements
6. Engagement with Police Department, Libraries and Boys and Girls Club

(obtained via interview with Tremper High School Principal, Ed Kupka)
 
 

We also found a similar pattern of alignment with the KIPP schools and the 
Calgary schools.

 
** 



Best Practices in Educational Settings

 
 
 

Kenosha Unified School District in Wisconsin 
 

* Aligned curriculum and assessment with both state-standards and internal asset development goals
* Used the Search Institute’s “40 Developmental Assets” to align and engage community (parents, 
police department,libraries, etc.), student goals, report cards, state mandates, curriculum and 
assessment.  The  language adopted was inspired by the Search Institute Develpmental Assets.  
However, the final language selected by Kenosha was developed and streamlined by the Kenosha 
administrators.
 *The Internal Assets developed by the Search Institute (items 21 to 40) have a lot of cross over with 
CSL 

 
  Search Institute Internal Assets for Grades K-3

21 .  Achievement Motivation—Child is encouraged to remain curious and demonstrates an interest in doing well at school.
22. Learning Engagement—Child is enthused about learning and enjoys going to school. 
23. Homework—With appropriate parental support, child completes assigned homework. 
24. Bonding to School—Child is encouraged to have and feels a sense of belonging at school. 
25. Reading for Pleasure—Child listens to and/or reads books outside of school daily.
26.  Parent(s) help child grow in empathy, understanding, and helping others.s
27. Equality and Social Justice—Parent(s) encourage child to be concerned about rules and being fair to everyone.
28. Integrity—Parent(s) help child develop her or his own sense of right and wrong behavior.
29. Honesty—Parent(s) encourage child’s development in recognizing and telling the truth.
30. Responsibility—Parent(s) encourage child to accept and take responsibility for her or his actions at school and at home.
31. Self-Regulation—Parents encourage child’s growth in regulating her or his own emotions and behaviors and in 
understanding the    importance of healthy habits and choices.
32.   Planning and Decision Making—Parent(s) help child think through and plan school and play activities.
33.   Interpersonal Competence—Child seeks to build friendships and is learning about self-control.
34. Cultural Competence—Child continues to learn about her or his own cultural identity and is encouraged to interact
positively with children of different racial, ethnic, and cultural backgrounds.
35. Resistance Skills—Child is learning to recognize risky or dangerous situations and is able to seek help from trusted adults.
36. Peaceful Conflict Resolution—Child continues learning to resolve conflicts without hitting, throwing a tantrum, or using hurtful 
language.
37. Personal Power—Child has a growing sense of having influence over some of the things that happen in her or his life.
38. Self-Esteem—Child likes herself or himself and feels valued by others. 
39. Sense of Purpose—Child welcomes new experiences and imagines what he or she might do or be in the future. 
40. Positive View of Personal Future—Child has a growing curiosity about the world and finding her or his place in it.

 
 
 



Example 1.  School Board Policy
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FROM BOSE ELEMENTARY NEWSLETTER :
 
 
 
 
 
 
 
 
 
 
 

EXAMPLE 4- SCHOOL NEWSLETTER (K-4)
 
 
DIRECT LINK WITH CHARACTER  OR “INTERNAL ASSET DEVELOPMENT”GOALS AND SOCIAL WORKER IN CLASSROOM
 
 
The Counselor’s Corner
In October, I worked with most classes on Protective Behaviors to help keep them safe.
Ten things you can do to help keep them safe are:
1. Make sure your child has and always uses a properly fitted helmet when riding a bike or scooter.
2. Make sure they're buckled in the back seat of the car and use a booster seat to help the shoulder harness fit properly if they are under 4' 9" & are under 80 lbs. (WI law).
3. Model concentration while driving, never be distracted with a cellphone ,etc.
4. Make sure any weapons in your home are locked up and they cannot gain access. They always know more than we think and children do naturally lack impulse control.
5. Establish and maintain open communication with your child. Play what if... to help them know what to do in various situations to stay safe.
6. Help them memorize their address and phone number. 
7. Remember that adult supervision is only provided 10 minutes before and after school.
 8. If they walk to or from school make sure they have a walking buddy. 
9. Help them know which neighbor you know and trust in case of an unforeseen emergency.
10. Keep encouraging them to wash those hands often & cough or sneeze into their clothing (inside of bent elbow).
We also highlighted the character trait of courage and talked about how to stand up for themselves and when to get help from a trusted adult.
I also coordinated our Red Ribbon Week Activities. Classrooms participated in a door decorating contest. Please check them out during conferences. The winning class is having their teacher’s 
name and year etched into a traveling trophy that will be in the trophy case soon! It came filled with treats but all the students received treats for pledging not to be tricked into unhealthy habits 
with drugs, alcohol, or tobacco.
In November we will work on social skills and the character trait of citizenship. We will learn more skills to help us to be good school citizens.
Counselor’s Name,  Bose & Harvey School Counselor 262-359-4004 & 359-4049 counselorname@kusd.edu

mailto:counselorname@kusd.edu
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Learning Skills/ Behavior Rubric* from Global 21
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Use Kid Friendly Language
(Grades 1-8)

6
2

Thinking Skills

Transfers knowledge to new situations Use what you learn!

Thinks flexibly Look at it another way!

Is a self-directed learner Try it on your own!

Thinks reflectively Learn from experiences!

Work Skills

Listens actively Pay Attention!

Demonstrates perseverance Stick to it!

Strives for personal best Check it again!

Takes responsible risks Challenge yourself!

Acts responsibly Make good decisions!

Responds effectively Be clear!

Interpersonal 
Skills

Maintains focus Stay on task!

Thinks interdependently Work together!

Self-advocates Ask for help!

Characteristics of Successful Learners
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Use Kid Friendly Language 
(Kindergarten)

6
3

Characteristics of Successful Learners

Interpersonal Skills

Works and plays cooperatively Be nice to others!

Demonstrates self-confidence Be proud!

Manages impulsivity Take your time!

Demonstrates flexible attitude Look at it another way!

Respects and organizes materials Take care of your things!

Understands personal space Eyes watching, ears listening, 
voice quiet, and body still.

Work Skills

Listens actively Pay attention!

Follows directions Do every step!

Demonstrates persistence Stick to it!
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Revised Intake Survey
(Grades 1-8)

6
4

Characteristics: How demonstrated: Usually Sometimes Rarely

Transfers Knowledge. Uses what is learned.    

Is a self-directed learner. Tries things independently.    

Thinks reflectively. Learns from experiences.    

Listens actively. Pays attention.    

Demonstrates perseverance. Sticks to it.
   

Strives for personal best. Checks work.    

Takes responsible risks. Ventures out of comfort zone.
   

Acts responsibly. Does what needs to be done.
   

Responds effectively. Answers clearly.    

Maintains focus. Stays on task.    

Thinks interdependently. Able to work with a group.    

Self-advocates. Asks for help.    

Using the characteristics of successful learners, please use the 
checklist below to create a profile of your child as a learner:
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Revised Conference Survey
(Grades 1-8)

6
6

 
Strongly 
Agree Agree No    

Opinion Disagree Strongly 
Disagree

I learned specific information about my child’s academic 
progress.

     

I learned specific information about my child’s thinking 
skills. (1)  

     

I learned specific information about my child’s work skills. 
(2) 

     

 I learned specific information about my child’s 
interpersonal skills. (3)

     

This conference was helpful to me.      

 The teacher listened to my concern(s).      

I was able to secure a time that met my needs during the 
conference days.

     

Please rate the following statements:

1. Characteristics of Successful Learners Thinking Skills includes an ability to: transfer knowledge; think flexibly; think reflectivity and be a self 
directed learner

2. Characteristics of Successful Learners Work Skills includes an ability to: listen actively, demonstrate perseverance, strive for personal best, 
take responsible risks, act responsively; and respond effectively

3. Characteristics of Successful Learners Interpersonal Skills includes an ability to: maintain focus, think interdependently; and self advocate
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Revised Intake Survey
(Kindergarten)

6
5

Characteristic: How Demonstrated:   Usually Sometimes Rarely

Works/plays cooperatively Be nice to others!    
Demonstrates confidence Be proud!    
Manages impulsivity Take your time!    
Demonstrates flexibility Look at it another way!    

Respects/organizes materials Take care of your things!    

Understands personal space Eyes watching, ears listening, 
voice quiet, and body still.    

Listens actively Pay attention!    
Follows directions Do every step!    
Demonstrates persistence Stick to it!    
Thinks interdependently. Works well with a group.    
Self-advocates. Asks for help.    

Describe your child’s characteristics as a learner. What are his/her 
strengths and areas for growth?
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Strongly 
Agree Agree No    

Opinion Disagree Strongly 
Disagree

I learned specific information about my child’s academic 
progress.

     

I learned specific information about my child’s 
interpersonal skills. (1)

     

I learned specific information about my child’s work 
skills. (2) 

     

This conference was helpful to me.      

 The teacher listened to my concern(s).      

I was able to secure a time that met my needs during the 
conference days.

     

Please rate the following statements:

Revised Conference Survey
(Kindergarten)

1. Characteristics of Successful Learners Interpersonal Skills includes an ability to: work and play cooperatively, demonstrate self-
confidence, manage impulsivity, demonstrate a flexible attitude, respect and organize materials, and understand personal space.

2. Characteristics of Successful Learners Work Skills includes an ability to: listen actively, follow directions, and demonstrate 
persistence.








